CTBCPIAY BATH, M0 KOMEH, XT0 HABUACTECHA, MAC CROT 0CODHCT] METOOH OBOITINHA

MOBOK. Y IOCIDHHKY 3 MOTO/IB HABYANHA BOHA BHAUMWOTE 4 HAUpsMu 1 BepyTs ixX 34

OCHORY, A TAKOMK EI'I..[[j.]IEE[fTB 4 i THX, XT(} HARYAT TR, 1ix XAPAETCPHCTHEN.

ARIMBICT — BUMTLCH, KO BHKOHYE 3aBuanHa. [1in yac ayantopnoi poSors T,

XTO BUHTECHA, TOOTATE BHKOHYBETH 3uBIdHHA KOMYHIKATHBEOTO Xapawxicpy. Boxw
MHOOIL T MOBY 1| HAMATAIOTRCS EKCTEPHMERTYBATH i} “MAC HABYAIHA.

Teoperury — HaBUAKNIBCH, SKIO POIYMIIOTE Teopiw sosd. Taki cryicnTe
XOUYTh SHATH, SK OCHORH] MOBHI JOPMH BHEOPHUTUBYEITECH B OCODTHAWK CHTVALIIAX
al AK KOHKPETH] KOMYHIKATHEHI METOLH DIAXOIATT JITT KOHKPETHOTO CEPEIoBHILA.

Ilparmarukn — 0asuaoTLCd, KOTIH © OPOoUSe KUHIpOUW. Takl cTYNEnTH
MOGIATE BHKOHYBATH BUPEBH NI KOHTPOMIO 3HAHG, BOHH YACTO BiuuyBamwTh, o
MiAroT0BEA 3aB1aHE POONTE KONTPOT, 3HaHE Ge30e9HHM T4 MEHLL UPODNCMaTIuTINM,

TedmerTopHl — HaBYAKTHCH, KOUM DAYATL, O (00N BHKOHYIOTE i 30BJaHH.
Ll ey ueHTH 10Uy B4I0TE cehe He JvIiie BIEBHEHO.

(e, 3ACTOCOBYIONH 11 HABYANLHL MCTOOH, MOKHA JOCATHYTH OLIRMOro
Pe3yLbTATY. AuG W LEOMD TRCOA:

8) JICTARHTH | ¥CBINOMMIM MUTUNN HABYAHHA HATITHX CTVIEHTIB,

) nasaTH ayARTOPRN] 3aRAAHEA, SKi GUIBI MIOXO0XETE 00 UMX MeToxis, Xouch
1 Mamdopn ruesHeHI, N0 i 4 THOH CTYACHIIE £ LYK UOLHMPCHHMH CEpPel MOICTRA
i rOMY BHENBLEY HOBHHEH IPUCTOCORYBATHCA 10 ULOTO.

Poarmagariu 6 cragii WwidHy ypokd, neodxijno:

— mMADHPATH IX J0 METOIY HABYAHHA, HKWIH LIG[HBEAHE,

—  BH3HAYMIW uac, HeoBXIHUA 18 kool craTil 3aHaTTa,

RHAMAYHTH NPIOPHTETH | CKepyBaId Xil ypoky Biauosigno ao Gamanoro
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LACK OF MOTIVATION AS ONE OF THE MAJOR PROBLEMS
IN THE FIELD OF FOREIGN LANGUAGE TEACHING

¥V cmammi poseaanyma npobreMy Gpary momugciyil ¥ oeUauennt inoseMuux
- suow  momueanil  Hpoanatizoseso  neerddu  sidodMux  asmopis  odo
ROKPEGERItE MoRTuaayil y emydenntie | AK PETVTOIAN, SUIHAUEHO MOXCINSE R
supitentd danol Rpofuem.

Kiasouogl cioga; MORIUBAYI, SHYMPIWHA MOMUEIYIA, 0TI MOMNEOLLA,
ERMVIININ  BUKRAOONG, PIHOMURINMA NOEYATEILX Mmemodia, peayicmuini wini,
ROIURUEHT SI0ZVRY,

The article deals with the problem of motivation lack in foreign language
teaching. It analvses the ideas of well-known authors concerning improvement of
studenis " motivation and ax a result possible ways aof this problem solution.

Key words: motivation, intrinsic motivation, extrinsic motivation, instructor’s

enthusiasm, variety of teaching methods, realistic goals, positive comments,

Teaching English lo non-native speakers presents a significant challenge. Lack

of motivation leads to lack of focus and eflort, and ultimately lack of success. Some

students seem naturally cnthusiastic about learning, but many need or expect their
instructors o inspire, challenge, and stimulatc them: «EGlfective learning in the Il
classroom depends on the leacher’s ability ... to maintain the nteresl thal brought

students to the course in the first places [4, 3]. The level of motivation students bring
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to the classroom doesn’t matter a lot as it will be transformed, for better or worse, b

what happens in that classroom.

Two types ol motivation have been defined by cducational psychulogy —
intrinsic and cxtrinsic. Intrinsic molivation emerges from a desire 10 kearn a topic

because of its inherent inlcrests, for self-lulfillment, enjoyment and to achieve &

mastery of the subject. While, extrinsic motivation is motivation to perform and
succeed for accomplishing a specific result or outcome. Students who are very grade-
oriented are cxirinsically motivaled, whereas students who take a genuine interest in
it are ntrinsically motivated.

Mihaly Csikszentmihalyi and Reed Larson in «Being Adolescent: Conlflict and
Growth in the Teenage Yearsw (1984) state that «One of the most frequent failures in
cducation is that studemts rarely say thut they find studving to be intrinsically
rewardingy [6, 58], One of the most straightforward conclusions of research from the
past twor decades made by M. R, Lepper and M. Hodell in «Intrinsic motivation in the
classroom is that wextrinsic motivation alone is likely to have exactly the opposite

impact that we wanl il 1o have on student achicvements [6, 50]. Aclually, that often

becomes the main problem of higher educational establishments, Students lorget the

main aim of their studics struggling to get the credit, w0 pass the cxam or to get
scholarship. Foreign language teaching for specific purposes sharply faces the
problem of extrinsic motivation or even the absence of it. Considering a foreign
language lo be a subject of minor importance students just don’t pay necessary
attention to it

Many lactors affect student’s motivation to study. . A. Bligh in his work
«What's the Use of Lecturing» states the following motives to learn: «interest in the
subject malter, perception of its uselulness, general desire o achieve, self-confidence
and self-esteem, as well as patience and persistencew [2. 159]. However, not all
students are motivated by the same values, needs, desires, or wants. Some students

are motivated by the approval of others, some by overcoming challenges.
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The aspects of teaching that enhance students’ sell-motivation have been
lidentificd by the researches of XX century: A.D. Bligh, AF. Lucas, W.F, Cashin,
H.IR. Lepper, E.J. Sass.

A, F. Lucas in the work «Using Psychological Models to Understand Student
Muotivations points out that estudents leamn by doing, making, writing, designing,
creating, solvings [7, 42]. Passivity dampens students’ motivation and curiosity.
Teachers should pose questions and not just suggest the cormect answers. Lncouraging
students to think creatively over he correct translation, to suggest approaches to a
problem, to analyze mistakes should be one of the major objectives.

It can be a good idea asking students to analyze what makes their classes more
or less «motivatings. E. ). Sass («Motivation in the College Classrooms (1989) asks
his classes to recall two recenl class periods, one in which they were highly motivated
und one in which their motivation was low, Fach student makes a hst of specilic
aspects of the two classes that inlluenced his or her level of motivation, and students
then meet in small groups to reach consensus on charactenistics that contribute o high
and low motivation, In over lwenly courses, Sass  reports, the same eight
characteristics emetge as major contributors to student motivation:

Instructor’s enthusiasm

Relevance of the material

Orgamzation ol the course

Appropriate difficulty level of the material

Active imvolvement of students

Variety

Rapporl between leacher and students

Use of appropriate, concrete, and understandable examples [B, 86-HX|.

Indeed, rescarch bas shown thal a leacher’s expectations have a powerful effect
on a student’s performance. According to American Psychological Association «If a
teacher acts as though he or she expects sludents o be motivaled, hardworking, and
interested in the course, they are more likely to be so» [1, 42]. Instructor has to set

realistic expectations for students when making assignments, giving presentations,
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condueting discussions. «Realistics in this context means that teacher's standards are
to be high enough o motivate students to do their best work but not so high that

students will inevitably be [rustrated in trying to meet those expectations. To develop

the drive to achieve, sludents need Lo believe that achievement is possible,
An instructor’s enthusiasm is a crucial factor in student motivation. If 3 teacher

becomes bored or apathctic, students will too, Typically, an instruclor's enthusiasm

comes from confidence, cxcitement about the contert and genuine pleasure in

teaching. If a teachur [inds himsell or herself unintercsted in the matcrial, they should
challenge themsclves to devise the most exciting way to present the matcerial,
however dull the material itsclf may seem 1o be,

One should vary teaching methods. As Forsyth and McMillan emphasize
wvariety rcawakens students’ involvement in the course and Ltheir motivations [5, 45].
Classroom rowtine should be broken by incorporating a variety of teaching aclivitics
and methods in the course; role playing, debates, brainstorming, discussion,
demonstrations, case studies, audiovisual presentations, guesl speakers, or small
group work.

Failure lo attain unrealistic goals can disappoint and frustrate students. It is
impottant to encourage siudents to focus on their continued improvement, not just on
their grade on any onc test or assignment. A teacher should help students to evaluate
their progress by encouraging them to critique their own work, analyzc their
strengths, and work on their weaknesses, Besides, students should be told what they
need (o do ko succeed in your course, W.E. Cashion rep;:nrtsz «Don’t let vour students
sirugple to figure out what is expecled of them. Reassure students that they can do
well in your course, and tell them exactly what they must do to succeed. Say
somcthing to the ellcet that «If you can handle the examples on these problem sheets,
you can pass the exam. People who have trouble with these examples can ask me for
exira help.» Or instead of saying, «Y ou'rc way behind,» 11l the student, «Here 1s one
way you could go about leaming the material. How can T help you?s [3, 162]

Implicitly, both positive and negative comments influcnce motivation, but

research consistently indicales that students arc more affected by positive feedback
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und success. Teachers are to praise students’ scll-conlidence, competence, and self-
estcem, recopnize sincere cllorts even if the product is less than stellar, If a student’s
performance 1s weak, an instructor should let the student know that he or she believes
one can improve and succesd over time. A special atlention should be paid when
piving negative feedback. Negative [eedback 15 very powerful and can lead to a
negative class atmosphere. Whenever a teacher identifies a student’s weakness, he or
she should make it clear that his or her comments relate to a particular task or
performance, not to the student as a person. «One can try to cushion nepative
comments with a compliment sbout aspects of the task in which the student
succeededn [3, 53], Cashin suggests,

Considering motivation as one ol major problems in foreign language teaching,
having analyzed the ideas of well-known authors concerning the problem the
following ways of improving motivation were defined: varying teaching methods,
piving positive comments, sefting realistic poals, analyzing classcs to find out what

makes students more or less molivated and [nally, teacher's enthusiasm.
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CYYACHI METOJTH TA TEXHOJOI']] BUKTATAHHA
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¥ cmammi obipynmosano  weofxiduicmb

dyndavenmansaol  moauaf
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Karouoel caosa: inosuyfing ocsima, spusiomn Maeuaima, POAs SucIadan,
InghopMaliiiini mexuoaoail, INKosuyitng Memodu.

The article highlights the necessity of fundamental language training in hicher
school, need of teacher's role change. A sef of modern innovative methods,
technigues and technologies are analyzed,
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¥ mam 4ac pee Dlanie POBMMPIOWTLCA 3R'A3KM Yipalnn i3 3apyOimuumu
EPEiHAMH, H IHTCPEC A0 RHBYCHHA aUTMHCEROT MOBH HCBITUITTO spocrae, [ortpeba
natiol Iepuasd ¥ BHCOKORBALIIKOBANKX CTITlifCTaX, STAaTHAX JI0 BCTAHOBICHN
JUTORHX KOHTAKTIR Ta JOI0BOIO croippoBiTHHUTES 3 iHOEMEHMY LEPTHEPMH,
CIGUILINCTEX, M0 BONOAIOTE 1HOTEMHOK MOBOKY 13 faxoBomy pPIBE, IHAXOIATL

BinoOpamennd B pobouus HaBIankHLy Dporpamax BH3 kpainn.
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Hikaso siyzaaarma, mo KOHECKO oroaocHT0 Hafdamade cropivid 5K qac
HoMirnoTiE. A sHaHHS T8 KBATIGIKATIIA CTAIOT: UPHOPHTETHHMH IIHHOCTAMM B WHTT]
JIOAHHK B YMOBAX 1HHOPMALIEHOIO CYCILIBCTRA,

[Ho3EMHA MORA CROTOINI € HE LPOCTO 9ACTHHOK KYIRTYPH nesHoi Hauii, ane
W | Sanopyks yenixy, Maifyminol suamel kap epH CTYIENTIR,

Buxiauguesi BOEIHRO SHATH IHHOBAUIAHI METOAM BHKIAIAHHA IHO3EMHOI
MOBH, CTIETITRAT HABUANLH] TEXHIKH Ta TPUToME, wob ourTHMalsHo maibpars ToH
Wi iHUIHA MEeTO BMKNANAHHA BLINORIIAOG A0 pPIBHA 3HaHb, NOTped, inTepecis
CTyieHTis, ATKe PATIOTANLEC T4 BMOTHBOBAHE BUKOPHCTAHEA METOLE HABIANAS 1
YPOKAX 1HOSGMHOT MOBH RHMATAC KPCaTMBHOID OITXOTY 3 DOKY BHKLAxata, AJDKS
WIEATOTIKA € HAYKOK 1 MUCTEITROM ONHOYACHO, TOMY 1 LIUXIT A0 RUGOPY MeTOULR
HABYAHHA MAE TPYHTYBATHCH HA TROPIOCTI megaroray |1, ¢ 65].

Qe HRORAMIHDL OCBITA - 0E HOBA TEMATOTING, HOBL OCBITHI [IPONECH, HORI
rexHOUOUT, T, TIO JAC MOKIMBICTh HABMAHRKD INOMGEMIINX MUB OPIEHIYBATHCA R
HOBMX YMOBAX, ANANTYBATHCA N0 HOBHX BHMOT, (aMe AKTHEHI MCIO4M HARTARHA
JAIOTE SMOIY  TOMY, XTO HABUZETHCH, POSKPHTHCA AK ocoDRCTOCT. ARKIMBHA
POTYMORA 1 NPAKIHUHA AIIBHICTR ¥ HARMANLHOMY LPONEC € BAMITHEHM YHHHHKOM
nimumenns  COCKTHBHOCT] 3ACROCTINA | TPAKTHAMHOIO OLAHYRAHHS 1HO3CMHHMH
MOBAMIT,

JOCATHERHS BHCOKOTO PIBHH BOLONIHHA IHOIEMNOID MOBOH HE MOMIHBE Ge3
iy HAEMEHTALBHOT MOBHOT miaroToskn B Buwid wxom. B Ginemocti BH3 wpaiuiu
CTYACHTH OUAHOBYVEOTE [IPAHAMII JIBI IHOSCMHEL MOBH,

MeToaM HABUMAHHA — 118 «YToPAIKosan cuoco0M LAIBHOCTI RYUTENA i yunis,
CTIPAMOBANT HA COICKIMERE POIR'AIANTIA MABUAILLHO-BHXOBHHY 3aR1anty. Merox
HARYANHA BHCTYIEE @IHCIPYMERTOM TISMLHOCTI BUMTCIN Q)4 BHKOHAHHE Kepisaoy
(pvHELIT — HavIinaas [5, ¢ T8).

IlpH BMKIALGHAT IHOIEMIHX MOB 468all AKTHEHINTE JACTOCOBYIOTECA HOBITHI
MCTOUUKH, W0 [(PYETYIOTRCS 12 BHKODHCTHHHI CydacHHX Texmiunmx sacobis
MARYANHA;  KOMU HTEPHIOBIHAY  TINTafoHHMX  muacie, CHCTEMH  CHITXPOHHOM

NeperIamny, ay/aio- Ta BIACOKOMILIEKCIB, MY ThTHMEIHHKX KoM HOTEPHUX KITACIB,
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